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Somersworth Early Education Program
An Overview of Program-wide Positive Behavior Support

The development of the program-wide positive behavior support program at Somersworth Early Education Program
began in 2007, with the support of the NH RESPONDS initiative managed by the NH Department of Education and
through the consultation services provided by the New Hampshire Center for Effective Behavioral Interventions and
Supports at the Southeastern Regional Education Service Center, Inc.

Program-wide Positive Behavior Support (PW-PBS)

Program-wide Positive Behavior Support is an approach to establishing a multi-tiered system of support that addresses
the social culture and behavioral supports needed for all children in an early childhood program to achieve both social
and academic success. PW-PBS defines core elements that can be achieved through a variety of strategies. The core
elements at each of the three tiers in this model are defined below:

Program-wide Positive Behavioral

rﬁfllﬁ Supports in Early Childhood Programs
Tier 2 Secondary
Prevention:
Explicit, systematic
instruction for
Social and oo
motional Teaching skills togroups of
Strategies children at risk

Muscott, Mann & Pomerleau [2012)
Sdapted from the Center on the Social and Emotional Foundations for Early Leanning
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Somersworth Early Education Program
Core Elements of Program-wide Positive Behavior Support

Prevention Tier

Universal Tier —

Primary Support for all
children

Targeted Tier —
Secondary Support for
children at-risk for
developing social-
emotional problems

Tertiary Tier —
Intensive, individualized
supports for children with
chronic, intense
behavioral issues

Core Elements

« ldentify Behavioral Expectations (i.e. program rules)

« Define Behavioral Expectations

« Teach Behavioral Expectations

« Establish system to acknowledge appropriate behavior
« Establish system to address challenging behavior

o Collect and use data for decision-making

« Universal Screening for social-emotional concerns

e Provide direct social skill instruction within small groups

e Establish intervention and system for increasing structure,
predictability and positive adult interactions and feedback,
called Teacher Check, Connect & Expect (TCCE)

e Progress monitoring for at risk students

e Establish system for increasing home/school communication

e Collect and use data for decision-making

« Conduct Functional Behavioral Assessment (FBA)

« Develop Individualized Behavior Support Plan (BSP) based
on assessment information focusing on (a) prevention, (b)
instruction on replacement skills and desired skills, (c)
strategies for reducing challenging behaviors, (d) strategies
for acknowledging replacement or desired behaviors, and
(e) use of consistent consequences or safety procedures if
needed.

« Collect and use data for decision-making
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Somersworth Early Education Program
Tier 1, Universal Supports

The Tier 1, Universal PW-PBS system at SEE includes the following positive, preventative features:

1. Identifying the consistent program-wide expectations of:
» Bea Friend
» Be a Helper
> Be Safe

2. Defining the expected behaviors of students within key routines throughout the day through the establishment of
a behavior matrix;

3. Directly teaching the expected behaviors within each routine, while providing students an opportunity to practice
new skills;

4. Routinely providing systematic encouragement and acknowledgment to students for the use of positive behaviors
and pro-social skills using a group acknowledgement system.

The program also includes the following system for responding to challenging behaviors, or corrective features:

1. Defining challenging behaviors;
2. Describing the process and strategies for responding to challenging behaviors; and
3. Using data to inform decision making.

The purpose of the implementation guide is to help the staff at Somersworth Early Education Program systematically
implement the critical features of the Tier |, Universal System of positive behavior support. This is accomplished by
providing examples of the documents developed for our program in one place for easy reference. The guide is a living
document and, as such, is expected to be updated periodically as new materials and information gets refined or
expanded by the SEE team.
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Somersworth Early Education Program
Preschool Leadership Team Mission

SOMERSWORTH EARLY EDUCATION
MISSION STATEMENT |

Our vision Is to support
individual students' behavior,
academic and communication
\ development, in a partnership
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Somersworth Early Education Program
Preschool Leadership Team Meeting Expectations/Ground Rules

SOMERSWORTH EARLY EDUCATION
Meeting Expectations/Ground Rules

Prepare and distribute agenda ahead of time (2 days)

Start on time

Stay on task

Express concerns professionally and with a problem-solving approach
Uphold confidentiality

Be positive -Work together

End on time

e ® @ @ @ ® @® @

Be productive, and complete tasks on time

z Establishing Response to Intervention
/%3 systems of support for
PONDs : . :
i Behavior and Literacy Success in Preschool

SAU56

r"{r:f;:."/'."'f{.-v:'a .{’fl /i_:;‘e‘. o

7|Page of 36



Somersworth Early Education Program
Classroom Behavior Expectations

SEE Program
Behavioral

BEAFRIEND | Fxpectations

BE A HELPER
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Somersworth Early Education Program
Behavior Matrix by Routine

| G SAU56 SOMERSWORTH EARLY EDUCATION
= ; BEHAVIOR MATRIX

Be AFREEND Be AHELPER
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OuTDOOR PLAY
SELF-CARE/ BATHROOM

TRANSITION

DEPARTURE

CLEAN-UP

THERAPY

INDIVIDUAL ACTIVITY

FREE PLAY

Bus

9|Page of 36



Somersworth Early Education Program
PW-PBS Teaching Plan

pE SAFE Be Safe

o
,”’C} PW-PBIS Teaching Strategy/Cool Tool

5 £ 5:-:21 £
e SEE Preschool Program
Program-wide Expectation: Be Safe
Skill to be addressed: Walking Feet

Introdoce the Enle: State why itis important(rationale):

We are going to work on using walking feet in the classroom becanse it keeps us all safe,

Teach the Runle: Demonstrate with examples and non-examples, inclnde Role-Plays for children
and Practice with children {e.g. use books, flonnel boards, puppets, songs, pictures/visuals,
finger-plays, social stories, ete.):

Teacher will demonstrate walking hand example, running hand example (while sitting in circle) by

motioning hands up and down on the floor, The children demonstrate running hand example and walking
hand example (while sithing in circle) in same manner.

Teach children song sung to London bridge: “We will use or walking, walking feet. wallding feet. we will use
our walling feet — that's cur rule at school.”

Show children jar — explain they will earn pom-poms for using walking feet — nse “wallkl picture on jar;
announce there will be a elass celebration of : special book flick and popeorn snack when the jar is filled.

Class stands and sings song together while practicing walking around classroom w' teacher leading,
4.
Provide Aclknmowledgement,/Recogmtion, Feedback:

A staff member will acknowledge each child with verbal praise and pom-pom while practicing walking feet
in the classroom; children can place their pom-poms in jar.

Target ‘walking feet’ during unstructured times for pom-pom delivery.

¥ Lock atdata
v Ratar to the axpectaton and teaching tool a5 2 reminder when correchng tuture problem babavior
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Somersworth Early Education Program
PW-PBS Teaching Plan
Be a Friend

/‘a)s PW-PBIS Teaching Strategy/Cool Tool

Ny RES ,
Program-wide Expectation: Be a friend

skill to be Addressed: Introduce school/classroom rule.

Introduce the Rule: State why it is important (rationale):
Itis important to be a friend so everyone can be happy and have fun atschool with each other.
1.

>
P

Teach the Rule: Demonstrate with examples and non-examples, include Role-Plays for children
and Practice with children (e.g. use books, flannel boards, puppets, songs, pictures/visuals,
Sfinger-plays, social stories, etc.):

Demonstrate what itlooks like to be a friend by saying kello.

p P9 Have children practice greeting teachers and sach other (say “hello”, wave, smile, shake hands, high five
etc)

Demonstrate what sharing looks like by sharing toys and including everyone
bl Discuss non-2xamples of sharing ("If 2 friend asks you to playand you say 'NO!, is that being a friend?™)
Demonstrate keeping hands to oneself by letting friends have their own space.

3 M Have children practice how to kesp hands to themselves (fold hands together, hold arms behind back, cross
arms over chest, hands on lap, etc)

Provide Acknowledgement/Reco gnition /Feedback:

Provide pom-poms and verbal praiseas children are practicing examples listad above.

Provide frequent verbal acknowledgement with pom-pom for one week.

Fade use of pom-pom during second week (provide intermittently); continue verbal acknowledgement.

When jaris filled, host class celebration.

v Planto monitor and evaluate success Of the teaching tool
v Look at data
v Refer to the expactation and teaching tool as a reminder when correcting future problem behavior
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Somersworth Early Education Program
PW-PBS Teaching Plan
Be a Helper

e
7T PW-PBIS Teaching Strategy/Cool Tool
P
Program-wide Expectation: Ee a Helper

skill to be Addressed: Introduce school/classroom rule.

Introduce the Rule: State why it is important (rationale):

There are many ways you can bz 2 helper atschool. On2 important way to be a helper is to b2 a good listener
and follow directions.

1.
Itis important to be 2 good listener - it is helpful for the teachers and itis helpful for your friends.

Teach the Rule: Demonstrate with examples and non-examples, include Role-Plays for children
and Practice with children (e.g. use books, flaxmel boards, puppets, songs, pictures/visuals,
JSfinger-plays, social stories, etc.):

Demonstrate whatit looks like to be helpful atarrival: put backpack away, getname tag and go to activity.
Have children practice putting backpack away, getting name tage and choosing an activity.

Demonstrate whatit looks like to kelpful in the classroom: cleaning up toys.

Accidentally spill some b2ads on the floor — ask for helpers to clean up! (Practice)

Demonstrate how to be a2 good kelper using the verbal cue: “Stop, Look and Listen!™ using a puppet.

Have children practice using the hand-sign for “Stop~, placing hands over eyes for “Look™ and placing one
| and around an ear for “Listen”

Practice “Stop” using fresze dance song.

Provide pom-pom and verbal prause during guided practice listad above.
Continue frequently throughout the firstweek using incidental teaching and re-teaching.
V Fade pom-poms in second week; continue positive verbal ‘physical acknowledgements.

During third week, Fill pom-pom jar and earn classroom celebration.

Plan to monitor and evaluate success Of the taaching tool
Look atdata
Refer to the expactation and teaching tool as a2 reminder when correcting future problem behavior

S8 Y
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Somersworth Early Education Program
Acknowledgement System Page 1 of 2

Acknowledgement/Recognition Plan: Evidence suggests that students learn to exhibit expected behaviors at higher
rates if all the adults consistently provide high rates of recognition for the expected behaviors (at least 4 positive
interactions to every 1 negative reprimand or corrective feedback). The Somersworth Early Education Program'’s
Acknowledgment System targets specific behavioral improvement and should be part of a broader plan to improve
overall climate by increasing positive contact with students. Program staff and team members are encouraged to strive
for a ratio of four positive contacts to each negative/corrective contact with each child. A positive contact is defined as a
verbal or nonverbal interaction with the student to provide positive feedback or to engage students in a positive
manner. Negative contacts are defined as a verbal or nonverbal contact that involves correction, stern direction or
reprimand.

Specific verbal praise for expected behavior is an excellent form of recognition. Programs that add a visual reminder
along with verbal praise for students who exhibit the expected positive behaviors are even more likely to get behavior
change from students. The purpose of a recognition plan is to strategically support the teaching process by providing
meaningful recognition when appropriate behaviors are demonstrated, especially during and after the delivery of a
Teaching Lesson (see previous examples of Teaching Strategies in this manual).

Therefore, at Somersworth Early Education Program, a group acknowledgement system consisting of specific verbal
praise paired with the delivery of a pom-pom that is collected in the class jar has been established (see pom-pom jar
example below). When criteria is met, or when a child displays the appropriate behavior, the adult may verbally
recognize the child’s appropriate behavior and then provide the child with a pom-pom to add to the class collection jar.
For example, if a child helps a friend clean-up toys, the child would receive specific verbal praise such as, “What a kind
friend you are for helping pick up the blocks! You really know how to Be a Friend!” paired with a pom-pom that is then
added to the class jar.

Example of a Pom-Pom Jar
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Somersworth Early Education Program
Acknowledgement System Page 2 of 2

The team may wish to discuss how these recognition activities can be encouraged. The team should consider how to
inform families about the recognition plan and how they might support the plan and the expected behaviors at home.

As you prepare to connect and align the use of Pom-Poms to your teaching plan, the following points should be
discussed.

e How will adults verbally and visibly recognize students when they demonstrate the desirable behaviors that
have been taught?

e  Which adults should be involved in recognizing the students?

e How frequently or at what rate should recognition be provided? (Note, high rates of recognition are
recommended in the initial phase.)

e What criteria will you use to know when verbal and visible recognition should be faded? (For instance, "we will
start fading recognition when students have demonstrated the behavior approximately 75% of the time for
three weeks in a row.")

e There should also be agreements about whether visible recognition will be faded entirely at some point, leaving
only verbal recognition for desirable behaviors. (Keep in mind that many adults think they are more positive in
their comments to students than is actually measured through observation. Visible recognition, when paired
with verbal recognition, can help adults form a more predictable habit of providing verbal praise.)

RECOGNIZING STUDENTS AFTER THE TEACHING PLAN

Role of Staff Following Each Teaching Plan: The role of staff after each teaching plan is to use incidental and other
teaching methods as needed and to recognize positive expected behaviors at high rates. It is important that staff
continue to verbally recognize students for expected behavior after the teaching plan delivery, and encourage students
to recognize themselves and each other for appropriate behavior. While the number and frequency of verbal praise and
pom-poms is gradually reduced, it is important to remember to use pom-poms for recognition throughout the day.
When you see a student making good choices, please acknowledge the child. Not only should we be teaching program-
wide expectations, we also need to be reinforcing these clear expectations and positive, correct social behaviors.

PROGRAM-WIDE OR CLASS-WIDE CELEBRATIONS

Once a classroom has filled a jar with pom-poms and met the intended goal that the class was working towards
achieving (i.e. such as “Being Helpful”), the class can celebrate together as a community through a variety of celebratory
options. Examples include: extra time on the playground, taking a special walk, bubble-blowing party, pajama day, silly
hat day, special movie/popcorn, etc. Each classroom can discuss desired celebrations as a classroom community. This
helps to build a sense of community within the program at Somersworth Early Education. Allowing the children to
participate in selecting the celebration in anticipation of the jar becoming filled also increases their self-motivation for
using newly taught skills.

»
90
0

SN
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Somersworth Early Education Program
Responding to Challenging Behaviors using the
Behavior Incident Reporting and Check-In System (BIRCHIS)

The establishment of a consistent procedure and process for responding to, documenting, summarizing and reviewing
incidents of challenging behavior is a crucial component of any positive behavior support program.

The Behavior Incident Reporting and Check-In System (BIRCHIS) is a web-based, data management program which
includes an incident monitoring component for documenting and summarizing data on all challenging behavior issues
occurring within an early childhood education (ECE) setting, the context in which the behaviors occur, and the adult
responses to those behaviors.

Since minor behavioral incidents are anticipated to occur regularly within early childhood settings, it is accepted that this
is reflective of the developmental level of preschool children and typical to the age. It is common for minor behaviors
occurring with typical frequency to be addressed by the classroom teacher without the need for documentation.

At the Somersworth Early Education Program, it is expected that preschool staff document incidents of challenging
behavior (as defined in this section) and also when a child engages in repetitive or escalating problematic behaviors. In
these circumstances, challenging behavior may not be major in severity, but is persistent, frequent and unresponsive to
adult attempts to redirect or correct the behavior. It is important to note that this would not include developmentally-
expected repetitive behavior. In cases of escalating behavior, the BIRCHIS program allows the entry of multiple
behaviors (including the initial challenging behavior, the accelerating behavior and the peak behavior) to effectively
identify and record the cycle of the behavioral escalation.

Supporting documents for Somersworth Early Education Program’s system for responding to challenging behaviors
include the following:

Definitions of each applicable routine at SEE.

Definitions of challenging behaviors to be documented at SEE.

Definitions of agreed-upon staff responses to challenging behaviors.

Definitions of administrative follow-up to incidents of challenging behavior, if needed.

The SEE Daily Reporting Sheet to be used with all children in a classroom, unless the team determines that a
particular child requires the following form instead:

6. The SEE Individual Behavior Incident Reporting Form

vk wnN e

The Somersworth Early Education Program’s response system for using BIRCHIS involves the following:

1. Astaff member observes and records the challenging behavior(s) on either the group Daily Reporting Sheet or
on the Individual Behavior Reporting Form (individual form only to be used with specific children as determined
by the team).

2. The staff member submits the report to the designated data entry person.

The data entry person enters the data into the BIRCHIS within 48 hours.

4. Summarized reports are generated and available for PW-PBIS team meetings, IEP meetings, progress monitoring
meetings, individual planning meetings, parent/family conferences and are used to support decision making.

w
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Somersworth Early Education Program

Early Childhood Routine Definitions

Early Childhood Routine Definitions

pa

Arrival: The desizrated time cr time-frame in which the children begin thedr day in the casky childhood program.
CenterWorkshep: A desigraied me duoring which children are sxpecied 1o pariicipass i and'or rofase terough
varions sroctared, fsacker-planned learning acthiies, and inclsdes the opporinoity o enzagEe in sel-directed
projecisaciiies 0 cliseroom cemers or play areas

Circle/Larse sroup actiity: A mnoctored, desiponted Sme in which the eotiee claos or e mojority of e cho i
expecied o paniciase in a teacher-direcied Jeasning expesiance.

Clean-mp: A time doring which the children ane expecied fo retorn clazerocm matesialk o thedr desiznated siorage
arsas

Departure: The time thatthe children ase diemivesd From or brave e carky childhood programca a daily basis

Free play: An wesmctned Sme during which children are able 10 choose from acthvisies and'or play aseas tatase
available & the clazeroom.

Individnal activity: An acthiny, sither raches-planned or self-direcied, that a child enzages in by Mmberedf o
coc-oo-ooe wilh as aduh

MeakSnack: A time doring which the childnes ot and sat dogether (o5, smack, hench)

Qiber: This category may be msed o track agy other sontios-based acthvity ool nepresemied

10, Omtdesr play: A desizrased dme during which childnen are provided with the cppormnity for smcmeed or

minsctnred gross modor play cwtide of the beodlding

11. Self-care/ Bathreom: A fme doring which a child woes the ivatory for iodleding or other self-care needs (ez, band

of face-wrashios, nose-blowing, eic).

11 Small grewp sctivity: A srocmred, smaches-dinecied Jrasning expesience fat i imolememed with 2 fow children

(=g, wwmally 3-6 children)

13. Special scinvity’ Field trip: An opportoedty for the eaiine class fo pamiciass &0 a teacher-plasned onting 0 an

ahesmate destiration, or amy other aciviny that & sacher-plarmed and anepical of the dadhy romsine (o5, soen
speakber, special avend at the cemes, aic)

14, Therapy: A session during which a child may recefve indhvidoal or small gromp il rmansction from a sradned

service provides.

13 Tramsitien: Thepe-:in-dcd:’tkm which elapees hetmeen schedualed rogtine activiies, which dnvolves ending 2
previoms acivily and begioning the sexdl rowiios or acivily. This oy or may oot mvolve 2 chasge i Jocation (2.2,

ftrazmsiicning freem circle Sme fo cmnmhhop:mﬂmﬁechmm or transiicning  froen cemters worishops %o
crstdoor play outmide of the clazoroom).
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Somersworth Early Education Program
Challenging Behavior Definitions

Challenging Behavior Definitions
for Program-wide Positive Behavioral Interventions and Supports
in Early Childhood Education Programs

1. Disruption Tantrom—an outburst of action that prevants leaming or interfere: with teaching and persists
despite an adult’s raquast to stop of attempt to provide suppodt.

1. Inmappropriate lamguage — the repaated uwszof words or phrasss thatars typically unewpected for the child's
devalopmental ags of el (g swaaring, profamity, semslly sxplicit) daspdts the rageest of an adult to
stop.

3. Now-compliance — r=fizzal to follow 2 reasonsbls reguest, dirschion of the establizhed routine, which persizsts
after multipls rsqussts and 3 reasomabls amount of tima.

4. Other - Thiz catazoeqy may be wead to track any other dasignetad behavior of conoem not f=prssantad.

5. Physical aggression — foroafil phveical actions dirscted toward: adults or pesrz that may r=zult inphyvsical
contact and imjury (2.8, hitting, kicking, spitting, pinching, and throwing objacts).

6. Properiy damage —purppssfinl actions diracted towards items of proparty that may have destructive rasults
{2.g., ripping of books, knocking over shalve:, thiowing chairz).

. Running away —the act of l2aving a deziznated arsa of supsrvizion of boundary of play without permizzion
and without responding to the raguasts of an adult to r=tem.

2. Self-imjury —phyzical actions diracted towards onesslf which may result in vizibls injury (2.8, hitting,
kicking, scratching, pinching onesslf).

©. Social withdrawal‘isolation — non-participation in clasz activitizs of withdérawal from play o socisl
intaractions with pesrs o adults that interfore: with the child's ability toleam and interact with others which
iz outzide the typical range of tempsrament.

10. Unsafe behaviors — phyzical actions which may dirsctly o indirectly result in physical injury to z2lf or
others that {5) parsists despite an adult’s rsguast to stop and (b) a2 unempacted based on the devalopmentsl
aga and'of l=val of the child (2.g., cdimbing/ walking on fimitwe, intentionslly running into peopls of things,
inEppoopriats uss of materials, unning with scizzoms).

11. Verbal ageression — the w2 of theeatening, offensive of intimidating words digected towards a pesr of adult
{2.g., sorzaming, name-calling, swsaring, profanity, thisats).

SAU56 %7
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Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Staff Responses (page 1 of 2)

Strategies for Responding to Challenging Behavior in
Program-wide Positive Behavioral Interventions and Supports
For Early Childhood Education Programs

Staff Responses

1. Verbal reminder of expectation /directive — 2 tachnigue in which the tsacher dirsctly states the spacific
mula‘expactation immadiataly after the child dizplays a challnging bebavior (2.2, “It's time for guist
vodcas. ™) This i= most affactive when paired with aye contact.

!:.l

Curviculum medification -astratesy wssd when it iz liksly that the challsnzing behavior iz the st of a
tazk that iz top difficult o un-prefamad, in which the teacher dacreszaz the amount of wodk expacted andor
providss additional supports to snsbla the studeant to complats the wodk swooszzfully (2.2, chanze: tha
format of peesantation, provida: pictorial difections, otc.)

3. Alove within group — 2 technigus that i3 usad to separate two of mod2 poers that show an insbility to
ongama inppEitive interactions with aach other, of are dodng 20 8t an inappoopriate tima, The teachsr may
a2tk one child to movato 8 different zeatiares while participating inthe sams activity/soutine {2.g., achild i=
instructed to =it slzswhers duning circdls tims).

4. Bemwove from activity — this stratssy iz wsad when a child dizplays continvous social difficoltiss
participating in a particular classroom activity. The tsacher may reguire that the child try a diffsrent activity.
Thiz stratesy iz most sffactive when peired with ‘offering chodcas™ {2.g., If 2 child ha: continvous difficulty
colofing, the teacher may state, T 222 wou ars having a hard time with coloring. I ne=d vou to do somsthine
alza. Dip vou want topaint or glus 3 collazs?™). Thiz interrantion iz designed in such a way that the child
can contines wodking/plaving on an altsmativae activity, Thiz techmigus iz intandad to dacraaza the
likalihopd that the challneing bohavios will raooo.

5. Remove from area —thiz stratesy iz weed when a child dizplays continwous 2ocial difficultias
playving/smeasing insm area of the classroom (2.8, blocks, desmatic play). The tsacher may faguirs that the
child play in an altemate sres This steatagy iz most sffactive when pairsd with ‘offering chodoss’. Thiz
intsryention iz designad insuch a way that the child can continws working ‘playing inan sltemste area of the
classropm. This tachmigus iz intendad to decreasa thelikslibood that the challenging behavior will reecoor.

4. EBe-teach and practice bebavior— a techmiges in which the teachsr instrocts the child on the sxpactad
bshavior, modsls the sxpactad behavior, has the child practics the sxpactad behavior and then adlmowladzes
the axpactad bshavior (2.g2., if a child iz unning in the classroom, the teacher could state, “Flemembar the
rula iz that we walk in the claszsopm. Thiz iz how [ walk, Pleaze go back and zhow ma walking. ™ After tha
child practices walking, the tsacher can admowlades the appaopsiats bahoviod by stating, “Yas! That's graat
walking!™).

SAU56
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Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Staff Responses (page 2 of 2)

7. Physical gnidance to engage in alternatve, appropriate belavior - atechniges inwhich a teacher ez
minimal physical towch to suppert/sscodt & studant to another lecation, when the studant iz not activaly
fesizting. (2.8, the teacher puts her arm on the child’s shouldsr and leads child o the cdesn-up area o hold:
hands with a child to slow down hiz'har paca).

2. Family comtact - a tachmiges in which the teacher comtacts a child's family to dizoess an incidant of
bahavior of concam.  This techndgus iz most affactive when thers iz 3 positive relationship betwaon the
teacher snd the parent/susrdian and when the parent/susndian has been given poeitive feadback about the
child inadvance of the contact fog challenging behavior. Thiz tachndges iz intsndsd to dacreass the
likalibond that the challneing behavior will raoomr.

£, Loss of item/privilege - a techmigues in which the teacher removes a child's acoess to 2 reinforcing object,
activity of status for a specified period of tima after 3 challeaning behavior iz axhibitad. This iz intendad to
diacrazza the likalihood that the challanging behavior will reecour (2.8, if a child continually thoows blocdks,
2/ha iz not allowad to wsablodks for a devalopmentslly appropriats smount of tima; If a child continually
wias soizzofs dangsrously at the st table, 2he iz then not allowsd to paticipats inthe art poojact).

10, Orfher — thiz sllows for the program to ofeate another teacher-basad intervention not repoesanted.

11. Unknown — thiz option allows the data sntry person to complste data entry even if thiz fiald iz 1aft blank on

SAU56 %7
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Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Administrative Follow-Up

Strategies for Responding to Challenging Behavior in
Program-wide Positive Behavioral Interventions and Supports
For Early Childhood Education Programs

Administrative Follow-up

1. Talk with child - 2 tachmigue in which the progrsm admindistratos snzase: in adizoeezion with a child
about altematives to hiz or har challeneing bahavior that reaults ina plan for performing the altemsativa,
pro-zocial behaviod inthe fiturs, Thiz tachmigue iz not appropriate when the challenring bahavior iz
liksly to have beon motivatad by acoszzing adult attention.

1.  Telephone contact with parent'family - 2 tachmigus in which a child's parsnt or geardizn iz called by the
program admindstrates to disoess an incident and’od behavior of concem.  This tachmigue is most affactiva
whan thera iz a peeitive relationship batwean the admindstrator and the parent/seardisn and whan the
par=nt ha: beon given positive fesdback shout the child in advance of the contact for challenging behavios.

3.  ParentFamily meeting - 3 strategy wead to promots parent perimerzhip in addreszing and respondine toa
child’s repatitive bahaviosal challengas, The child': parent/suspdian attend: 3 masting with the
adminiztrator to dizouss the challmeing bahavior. This tachnigua iz moeet affactive whan thers iz a
positive relationship with the parent and when the parent has beon given positive feadback sbout the child
inadvance of the contact fog challeneing bahavior.

4. Arramge behavioral consultation team - 3 tachniges in which an expert iz called uwpon of the child i
rafered o3 behavier suppod team within the program to halp devalop an appoopriats responss to the
stndant’s challeneing bahavior, with input from the progrsm =taff and femily.

5. Targeted group intervention — a stratasy in which the child iz provided additional instroction in social
smotional :kills theoush a @mall group that i= matched to their neads.

&, Early dismnysal —a steategy in which the child iz 2ant home asrly for the day, This tachmigus iz not
appropdiate whan the challneing bahavior is likaly to have baon sscapa-motivatad.

7.  Orher - thiz allows fod the program to oreats another admindstrator-bazad intervantion not fepresantad.

SAU56

r"r;; ﬁ'-:*ll':.-'-: .ﬂ:{:-' "-}'“: £

20|Page of 36



Somersworth Early Education Program
BIRCHIS Group Daily Reporting Sheet

AL

Date:

Somersworth Early Education
Daily Reporting Sheet

NH O
CEBIS

o gt (et o B
[ r————

Procedure: Record incidents of challengmg behavior each day that meet the definitions in the roufine box under the challengmg behavior
exhibited. Record the fime, the child’s initials and the motrvation code for each incident separately (e g., 12:15, SB-ODI)

Physical
Aggress

Self-
Injury

Disrupt
Tantrum

Unsafe Other

Behavior

Run
Away

With-
drawal

Verbal
Apggress

Non-
Comp.

Property
Damage

Inapp.
Lang.

Arrival

Free Play

Transition

Circle

Centers

Meals/Snack

Outdoor Play

Transition

Small group
Activity

Self-care/
Bathroom

Departure

Motivation Codes

ODI=0btain desired item; ODA=0btain desired activity; OAA=Obtain adult attention; OPA=0btain peer attention; O5=0btain
sensory stimulation; AT=Avoeid task; AP=Avoid peers: AA=Avoid adults: AS=Avoid sensory overstimulation: UK=Unknown
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Somersworth Early Education Program
BIRCHIS Individual Behavior Reporting Form

S ——

Somersworth Early Education

SAU56

Individual Behavior Incident Report and Check in System (BIRCHIS)

Child s NameTD: Prozram: Clasroom:
Drate: Time of Oocurrence: Referring Staff:
FOUTINE (check one)
o Agival o Freaplay o Therapy
o CenterWorzzhop o Small Froup activity o Tranzition
o CindleLarzs group activity o Individusl activity o Specisl activity/Fisld trip
o Claan-up o Salf-careBathooom o Dapartue
o Ontdoor Play o Mlealz'Snack o Oiher

AoTIvATION (check np to 2; label “F* for primary motvaton snd “A™ for alErnative motivatbon)

Oibtain prafomad item

Obtain pesr attantion
Obtain adult sttention

SR Sy SRS}

Obtain prefersd activity

a
a

a

Obtain ssmzory stimulation
Avedd'escaps non-prafamad
task/activity

Avodd pesr sttention

|

o Aweid zenzory overstimulation

|

Avpid adgult attsntion

Unlmown

CHALLFNGING BEHAVIOR (check up to 3; label “C™ for chellensing behavior, “A™ for sccelerating and “F* for peal)

o DizmptionTantnem o Propsry damazs o TUnzafs bshaviors
0 Inappropriatz langrass o Funning away o Verbal asEression
o Non-complisnca o Balfinjury o Other
2 Phyzical azgreszion o Socis withdrawal izolation
STAFF RESPONEE (check one or the most introsive)
. . o Femove from area o Loszz of item privilage
2 Em_liﬂ1ma ficati o Feteach and practice behavios o TUnlnown
3 \ﬁ:ﬁﬂﬁfﬁp‘mu o DPhysical sridanca o Othar
o Femova ﬁm_xtiﬂt_': o Family contact
ADMINISTRATIVE FOLLOW-UF {check one or the most introsive)
o Talk with child o Amanga bahaviersl
o Talaphons contact with R —— o Other
parant/family . o Targatad group intervantion
o Parent/Family mesting o Ealv dizmizsal
INVOLVED PER30MS (check a1] that apply)
o Taacher i i -
D Assistant taacher o Eu-:an.e_ mental heslth staff a 'I'_.]'_L'_r_{.:n.-'..];
Adrinistrator = escucator 3 Other
- . : 2 Family member
o Falated zarvice -
o Pesrs
Comments:
Rewvisad 3/2012
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Somersworth Early Education Program
General Response Flowchart

The Somersworth Early Education Program’s Response System Flowchart

General Procedure for Responding to Challenoing Behaviors

4. Determine
Strategyto
Resume activity

1. Observe
Challenging behavior

« Complete Behavior Incident Report if
behavior meets defined criteria for
documentation (see behavior
definitions) and share with teacher;

® Submit report to main office for data

ORcvw;do‘l'qdurfsveddywlAdlm
* Ensure Universal supports are being
implemented and revise if needed

3. Problem Solve with child:
o Identifychild’sfeelings
e Restate the rule

o Review: What could you do
next time?

o Practice new behavior

2. Calmly address behavior with
child at child’s
developmental level: move
to alternate areaif needed

Revied 5122012 3{Page of 10
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Somersworth Early Education Program
Social Emotional Screening

EAasC-2
Bedhavioral and Emotional
Screening System

At Somersworth Early Education Program, The BASC-2 Behavioral and Emotional Screening System (BASC-2 BESS) is
utilized as a primary screening measure to assess each child’s social-emotional functioning, as well as to monitor the
progress of those identified in need of social, emotional or behavioral supports. The BASC-2 BESS is designed to assess
and determine behavioral and emotional strengths, weaknesses and overall functioning in children and adolescents
from preschool through high school. It consists of brief screening measures that can be completed by teachers and
parents. This screening tool can be used to identify behavioral and emotional problems in students.

Each form has between 25-30 items and can be completed in about 5-10 minutes or less.

The screening is research-validated and normed to represent a student’s score in comparison to a large sample of
children in the same age and developmental range. Children are identified as either having a Normal, Elevated, or
Extremely Elevated risk of developing an emotional/behavioral problem using this screening system. Catching children
early can lead to timely prevention and intervention services for children. With early treatment, the negative impact on
behavioral, emotional, social and academic adjustment can be minimized or eliminated. Research has shown that
children with behavioral or emotional problems have the greatest risk for exhibiting poor academic success.

At Somersworth Early Education Program, we screen all preschool and kindergarten children using this screening
system, discuss results with the appropriate team members, and then use the information for team-based, data-based
decision-making purposes...that is, the SEE team, inclusive of family involvement and representation, determines and
provides appropriate social-emotional and behavioral supports and interventions for children identified in need in order
to proactively address concerns as soon as possible.

Use of the BASC-2 BESS screening system and the valuable information provided for each student is described within the
following subsequent documents, inclusive of the intervention strategies available for each tier of support: The
Somersworth Early Education Program Yearly Planning Calendar, the Tiered Support Flowchart for Behavior, and the
Tier 2 and Tier 3 Support Services Delivery Flowcharts.

-~
-~
-
- -~
—~
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Somersworth Early Education Program
Yearly Planning Calendar

SAUS6 Y VERRLY o
"7 plannins Calenggy K /

SEPTEMBER AND Get to know children prior to screening (or screen 6 weeks after enrollment);
OCTOBER begin classroom-wide data collection (BIRCHIS) after first 2 weeks of school

Complete Screenings on all children (BASC-2 BESS; GRTR); Team
NOVEMBER Meeting; Summarize results and determine additional literacy or behavior
supports for children; Progress reports; Parent conferences

DECEMBER Implement tiered supports

Team Meeting: case review & progress monitoring - decisions to continue
or change

JANUARY

FEBRUARY Continue implementation, include changes if needed

Case review & Progress monitoring; Progress reports

Continue implementation, include changes if needed

Continue implementation; end of year assessments

Rescreen those on supports; Summarize progress/results and use info for
ESY or fall planning; Progress reports
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Somersworth Early Education Program
Tiered Support Flowchart for Behavior

Tiered Support
©

Administer BASC-2
BESS in first quarter
(within 6-8 weeks of
child’s start date)

l Extremely-
Normal Risk: Elevated R:;k'
T Score is 60 of Elevated Risk: Ts i< 70 ’
T Score is 61 to 70 core is 70 or
Below above

Discuss with team to
determine accuracy;
Implement Tier 2
Supports

Score Test

Discuss with team to
determine accuracy;
Implement Tier 3
Supports

Discuss with team
to determine
accuracy

\ 4

Regular Progress
Monitoring, Family
Engagement,
Rescreen

Put results in student file
Discuss with family

26|Page of 36



This document was produced under U.S. Department of Education, Office of
Special Education Programs Grant No. H323A070028. The views expressed
herein do not necessarily represent the positions or polices of the Department
of Education. No official endorsement by the U.S. Department of Education of
any product, commodity, service or enterprise mentioned in this publication is
intended or should be inferred. This product is public domain. Authorization to
reproduce it in whole or in part is granted. While permission to reprint this
publication is not necessary, the citation should be:

NH State Personnel Development Grant — NH RESPONDS (2007-2012). New
Hampshire Department of Education, Concord, New Hampshire, Tina
Pomerleau-Bouchard and Howard Muscott.
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