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SLC Blueprint for Behavior 
Support

 Developed to provide a consistent 
framework for behavior support across all SLC 
programs

 Based on extensive research in the field of 
behavioral support

 Allows for individual programs to customize 
the implementation  of the PBIS framework to 
fit the population and culture of the program 

Essential Beliefs of PBIS Model
 Belief that it is never too late to support 

behavioral change 
 Belief that academics and behavior are 

interconnected
 Belief in an instructional approach to 

behavior, even in high schools
 Belief in science to support practices
 Belief in youth/family engagement and 

voice
 Belief in using data to support problem 

solving and decision making
 Belief in shared leadership
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PBIS in a nutshell…
 PBIS is a framework for implementing a 

continuum of evidence-based interventions
to improve academic and behavioral 
outcomes for all students (Sugai et al., 2000)

 Some key features are:

 Evidence-based practices
 Data-based decision making
 Direct instruction of expectations
 Ongoing progress monitoring

Guiding Principles
 Develop a continuum of effective 

behavior and academic interventions 
and supports

 Use data to make decisions and solve 
problems

 Arrange the environment to prevent 
problem behavior

 Teach and encourage pro-social skills and 
behaviors

 Implement evidence-based behavioral 
practices with fidelity and accountability

in Alternative Settings

Continuum of School-Wide 
Instructional & Positive Behavior Support

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group
Systems for Students 
with At-Risk Behavior

Tertiary Prevention:
Specialized 
Individualized
Systems for Students 
with High-Risk Behavior

~80% of Students

~15%

~5%

Small and variable population of students with intensive 
behavioral, mental health, and educational needs.

(based on Simonsen, Pearsall, Sugai, & McCurdy, 2012)
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Critical 
Features of 

PBIS

PRACTICES

Supporting
Staff Behavior

Supporting
Student Behavior

OUTCOMES

Supporting Social Competence &
Academic Achievement

Supporting
Decision
Making

Systems
 Teams and coaches

 Setting-wide
 Class-wide

 On-going Professional Development
 Data-based decision making and action 

planning
 Monitoring and evaluating fidelity of 

implementation
 Program evaluation and continuous 

improvement

Brandi Simonsen, Ph.D.

DATA
 You need to know where you are and 

where you want to go to figure out the 
best route… 
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Data to support decision making
 Sample sources of data:

 Incident reports
 Direct behavior ratings
 Earned points
 Direct observation
 Individual student progress
 Program wide data
 Attendance 
 Grades/work completion
 Progress toward IEP goals

Adapted from Brandi Simonsen, Ph.D.

Using your data
 What do you currently collect?
 What does it mean to be responding at:

 Tier 1?
 Tier 2?
 Tier 3?

 Do you use data to determine the level of 
support?

 What data are you missing?

Practices
 Program or school wide

 3-5 school wide expectations
 Procedures for directly teaching expectations AND  

the strategies for meeting the expectations
 Continuum of strategies for reinforcing expectation 

following
 Continuum of strategies for correcting expectation 

violating
 Classroom setting

 Maximize structure and predictability
 Establish, post, teach, monitor and reinforce a small 

number (3-5) of positively stated expectations
 Actively engage students in observable ways

Brandi Simonsen, Ph.D.
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Practices cont.
 Non-classroom settings

 Actively supervise
 Teach setting-specific routines and expectations 

directly
 Remind and pre-correct frequently
 Positively reinforce frequently, specifically, and 

regularly
 Individual Student

 Develop data-decision rules to identify students who 
do not respond to universal/tier I supports

 Organize other supports along a continuum
 Develop an assessment process to determine which 

additional intervention(s) may be appropriate
 Collect progress monitoring data

Teaching Skills Across the Tiers
 Your data tells you what to teach at each 

level
 School Wide
 Class Wide
 Group Sessions
 Individual Counseling

Jeffrey Sprague, Ph.D (jeffs@uoregon.edu) 

Questions to ask…
How can we make our behavior 

support process: 
Help students accept responsibility?
Place high value on academic 

engagement and achievement?
Teach alternative ways to behave?
Focus on restoring the environment and 

damaged social relationships?
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“Kids do well if they can…” 
 Kids with social, emotional, and behavioral 

challenges lack important thinking skills
 Challenging behavior occurs when the 

demands placed on the child exceed his 
capacity to respond adaptively

 Our students are often lacking the cognitive 
skills to effectively handle the situations they 
end up in

 Diagnoses don’t generally give us information 
about what cognitive skills students are 
lacking

Ross W. Greene, PhD, 2008
Lost at School

About Our School

21 Students
9 Districts
Grades 1 – 8
Director
4 Teachers, 4 Para-Educators
2 counselors
Nurse
Specialist Staff Part-time

Main Goal:
Teaching social and behavior 
regulation skills so that our 
students can access grade level 
curriculum and transition back to 
their “home-school.”

Pride and Teacher Morale
• PBIS is about changing the adult behavior  which leads to 

changes in student behavior

• Our students can be tough on teachers – verbally and physically

• Before you can support PBIS in your school you need to support 
your Staff

• Here are a few ways we do this at JPS…
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Be Respectful
Be Kind to Peers:

Student is being polite to peers, giving personal space, and considerate to others learning environment.

Be Kind to adults:

Student is being polite to adults, giving personal space, and considerate to teacher s and the work they are 
doing.

Use appropriate language and gestures:

Student is using positive and encouraging language to all.

Be a good listener and wait your turn to talk:

Student is giving positive attention to others who are speaking and waiting their turn.

Encourage your peers to do the right thing:

Student is leading by example and helping peers through praise to do the right thing.

Be Responsible
Practice self-control and keep “silly” in check:

Change to Follow Directions 
Do what you ask to do – (follow these steps)

Listen
Ask for clarification
Do it

Do your work/ask for help:

Try your best work and ask for help if needed.

Use skills to keep your engine running just right:

Did you use a skill to keep your engine right; calm quiet voice and body? 
Are you paying attention to time and place?

Accept feedback/own it:

Be polite and find a way to be part of a solution, (journal/jot it down – approach an adult later).

Help keep our school looking great:

Keeping your area and community clean by picking up (even if it’s not yours  )

Be Safe
Hands and feet to self:

Got Rid of “to self”
Body moving safely & ask permission to touch or use other’s property or materials.
Get permission before personal contact.

Use materials and furniture properly:

Use materials and furniture as directed or for intended purpose so to keep everyone safe.

Stay in your assigned area:

Be where you tell staff you are going to be.
Be where you have permission from staff to be.

Ignore negative behavior/be a positive role model:

Got rid of “Be a positive role model”
Stay focused and stay on task.

Follow directions from adults:

Move to Be Responsible

Change to Practice Self – Control
Change behavior when asked before the situation escalates.

Monday Morning Meeting
Awards, Points earned 
(Whole School), 
Earned Trips/Activities, 
Skills/Break out, 
Teachers are people too

Point Sheets
Skills
Banked Bucks
School Store

In the moment / Classroom Counseling

Grade Level Group Counseling
Student Mentoring
PSR (Periodic Student Review)

• Helps individualize the program for 
each student

• Ensures regular check in for student 
progress and needs

• Helps identify student strengths 
EVERY time we meet about them

• Helps team develop individualized 
plans.

• Individual Contracts
• Behavior Plans
• Goal setting
• Future’s Planning

• Individual Counseling to  reinforce skills taught in class 
and group

• Solution focused meetings with student, parents, district, 
and outside agencies

• Future’s Planning
• Life Space Interviews (LSI)

Bulletin Boards
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Examples of earned trips…

Apple 
Picking

Ropes Course

Examples of earned activities…

Gingerbread Houses
Whole School 

Fun Day

Periodic Student Reviews
 Weekly scheduled meetings

 2 students a week 
 Rotate several times through the list. 

 If  we need to meet about a student sooner 
we keep our list flexible 

 Will move a student earlier or tackle an 
extra student to be sure all student needs 
are being met.
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PSR Form:

Data Collection
 Our current Point Sheet from last year…

Tier 3 Supports
Individual Counseling
• All students have individual counseling in their IEPs
• Can be in the office or in the classroom
• Counseling support is essential to the success of teachers AND students

Problem Solving  Meetings
• When a student is having significant challenges meeting the school-wide 

expectations a team is assembled that includes student, parents, sending 
district, and outside agency supports (when there is multi agency 
involvement)

• Keeps everyone on  the same page
• Shows student that they have a team that cares about them
• Uses a team based approach to intervention planning and support

Future’s Planning
• Work with students to identify goals and what they need to do to get there.

Life Space Interviews (LSI)
• Uses a structured process to help student and staff identify the cause of 

behavior and what skills/strategies could be used in the future
.
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It all comes back to this…

About Our School
Half-day program
8 Student maximum per session
Grades 8-12
Director
2 Teachers
1 Counselors
Credit awarding
Complementing Programming
Extended Learning Opportunities
Transition-based

Project-based Learning:  
dynamic approach to teaching 
in which students explore real-
world problems and challenges. 
With this type of active and 
engaged learning, students are 
inspired to obtain a deeper 
knowledge of the subjects they're 
studying.

Edutopia

Implementing PBIS at COA
Then…

 Began by posting 
staff defined 
expectations 

 Almost exclusively 
a reward system 
using RAPS cash

Now…
 Student defined norms become 

our class and school wide 
expectations that are posted 
and taught

 Data is efficiently gathered and 
effectively used for decision 
making and monitoring student 
progress

 Extensive PBIS professional 
development for all staff

 Instruction is provided for 
developing behavioral and 
academic skills and positive 
behavior is acknowledged and 
rewarded
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• Physical Space
• Routine

• Morning Warm Up
• Daily Goal Sheets

• Behavior Management
• Posted expectations
• Expectations reinforced 
• RAPS Cash

• Curriculum
• Hands-on 
• Project-based Learning

• Future’s Planning
• Inspiration Boards

• Student Advisory
• Restitution
• Class-wide skill development initiatives

• Behavioral and academic contracts
• Counseling to reinforce skills 
• Team meetings with student, parents, district, and outside 

agencies

Systems

 COA as a part of the larger SLC Belief 
System

 Ongoing Professional Development
 Classroom walk throughs
 Feedback and supervision
 PBIS model for staff supervision

 Ongoing Data Development
 Dynamic rather than static process

 Program Evaluation

Data

Date Time Swearing 

Disruptive 

Behavior

Inappropriate 

Technology

Disrespectful 

Behavior

Inappropriate 

Subject Ignoring Horseplay Other:
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Data

Data

Medium Infraction Data Sheet

Kerfuffle Date:                                                                                  Time:

Describe Event: Student:

Use of Time

Use of Technology

Instigating

Attitude

Language

Horseplay

Other:

Known Antecedent:

Data

Minor Infraction: M T W Th F M T W Th F M T W Th F

Swearing 

Disruptive Behavior

Inappropriate Technology

Disrespectful Behavior

Inappropriate Subject

Kerfuffle Medium Infraction:

Use of Time

Use of Technology

Instigating

Attitude

Language

Week of:  Week of:  Week of: 
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Practices

 Engaging Curriculum
 Project-based
 Hands-on
 Transition-focused

 Tiered fluidity
 Positive Environment

 Genuinely caring
 Relationships

 Routine / Flexibility
 Clear expectations
 Redundancy creates fluency
 Goal setting
 Direct instruction

 Physical Environment
 Located in a mill
 Non-traditional setting

Posted Expectations and RAPS 
Cash
R

A

P

S

Respect and Responsibility

Academics and Effort

Personal Goals

Social Expectations

Inspiration Board
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It all comes down to this, too…

Helpful Resources
 www.pbis.org
 http://www.pbisworld.com
 www.efintheclassroom.net
 www.interventioncentral.org
 http://www.apbs.org
 http://ies.ed.gov/ncee/wwc/
 http://csefel.vanderbilt.edu/resources/trai

ning_modules.html
 http://www.njpbs.org/

Keep in Touch!

 Andrea Bancroft, John Powers School
 abancroft@slc.k12.nh.us
 (603) 692-4411

 Jill Heath, Strafford Learning Center
 jheath@slc.k12.nh.us
 (603) 692-5967

 Kate Salvati, Strafford Learning Center
 ksalvati@slc.k12.nh.us
 (603) 692-4411


