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Agenda and Objectives 

Agenda: 
 Introductions 
 Quick overview of Tier 3 Systems and Practices 

Features 
 Tier 3 Team Role 
 Family Readiness for Engagement 
 Understanding Behavior through: 

 The Conflict Cycle 
 Escalating Behavior Cycle 

 Responding to Crisis: Response Team process 
 Facilitated Referral to Community MH supports 
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Objectives 

1. Learn Tier 3 behavioral support features within a 
multi-tiered system. 

2. Learn about The Conflict Cycle and The Escalating 
Behavior Cycle: how these paradigms apply to: 

1. Understanding behavior 
2. Engagement 
3. The continuum of support 

3. Learn about the components of an effective de-
escalation response team process. 

4. Learn about the features of a facilitated process for 
referral from school to community MH. 
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Clarification:  
This Session is not a Tier 1 Family 

Engagement session 

 The ideas we’ll discuss in this session pertain 
mostly to students with significant behavioral 
health (mental health) issues. 

 We’ll discuss ways to increase likelihood that 
home-school-community engagement will be 
fostered when intensive behavioral supports are 
needed.  

 We’ll discuss the importance of access to a 
continuum of effective school-based supports. 

 We’ll discuss a facilitated process for access to 
community support when needed.  

5 

School-based 

Intensive Supports  

Coordinator 

Mann & Muscott  

(2007; 2010) 

Links to Wraparound-NH or  
RENEW Facilitation 

Links to  
Community-based  

Supports 

Links to  
Regional Multi-Disciplinary 

Teams 

Intensive Behavior  
Support Plans and  
Crisis Intervention 

TIER 1:   Effective Instructional Practices for Academic,  
Social-Emotional and Executive Skills. 

School-wide/Classroom Behavioral Systems & Routines for Prevention of and Early 
Response to Behavioral Concerns 

Universal Screening for Social-Emotional-Behavioral Concerns 
Problem-Solving for Early Struggling Students (Tier 1 Simple Plans) 

High Rate of Positive Teacher: Student Contacts  
Effective 2-Way Home-School Communication 

TIER 2:   Efficient Systematic Interventions (e.g., Teacher Check-in/out; 
Scheduled Feedback) for Students Non-Responsive to Tier 1 Supports   

Array of Evidence-Based Group Interventions for 
Prevalent Functions of Behavior and Key Skills for Students Non-

Responsive to Tier 1 Supports 

TIER 2/3:   Individualized Behavior Support Planning 
(Functional Assessment and Intervention Planning)  

For Students Non-Responsive to Tier 1 and Tier 2 Supports 

Tier 3:  School & 
Community-

Based 
Intensive 
Supports  

Tier 3 
Knowledge  

And Practices 
Muscott & Mann  

(2007) 

 4. Engaging 

Families 

3. Escalating  

Behavior Cycle  

1. Conflict Cycle 

2. Life Space Crisis  

Intervention 

6. Intensive FBA  

& Behavior  

Support Plans 

5. Wraparound/  

Family-Driven  

Planning 

Building Relationships 

8. RENEW for HS  

Student-Driven  

Planning 

7. Multi-Disciplinary  

Team 
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Tier 3 

School-Based  

Systems 
Muscott & Mann  

(2010) 

1. Tier III Systems Team 

3. De-escalation/Crisis  

Response  

Team 

2. School-Based Nomination  

And Activation Processes 

4. Facilitated Referral  

Processes to Community- 

Based Supports:  
MH Supports 

Multi-Disciplinary Team 

Wraparound 

RENEW 
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Tier 3 

School-Based  

Systems 
Muscott & Mann  

(2010) 

1. Tier III Systems Team 
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School RTI Tier III  
Oversight Team 

1. Meets regularly 
2. Oversees Tier III nomination process, T3 

systems and supports.  
3. Activates T3 supports; coordinates access to 

interventions. 
4. Has capacity to develop (or refer for 

development of) intensive support plans. 
5. Has capacity to train, coach, & support school 

staff to implement intensive support plans.  
6. Uses data to guide decisions. 
7. Monitors fidelity of implementation of plans and 

efficacy of interventions. 
8. Communicates with key stakeholders (Tier 1 and 

2 teams, parents/families, staff, administrators, 
community partners). 
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Tier 3 
Knowledge  

And Practices 
Muscott & Mann  

(2007) 

 4. Engaging 

Families 

Building Relationships 
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Effective Home-School 
Partnership 

Requires: 
 The ability and desire to 

respectfully validate a family 
member’s feelings, values, and 
experiences. 

 An organized, proactive and 
responsive continuum of 
intensifying communication and 
support.  
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Family Readiness  
for Engagement 

 A family/parent may avoid or 
disengage for many reasons: 
 Unhappy school experiences. 
 Prior conflicts with people at school.  
 Personal stresses; current challenges. 
 Hopelessness: a lack of belief in their 

ability to effect positive change for 
their children. 

 Some see disconnecting from the 
school, or projecting blame, as the only 
viable self-protective option.  
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Family Readiness  
for Engagement 

When educators and parents 
share common values and 
come from roughly the “same 
place” in terms of what 
matters to them, engagement 
is easier.  
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Family Readiness  
for Engagement 

 But when school personnel and 
family members don’t share 
common perspective, values, 
experiences, or ways of thinking, 
it’s easy to regress to blaming and 
scapegoating: 

 
 I wish that parent would/wouldn’t… 
 I wish that teacher would/wouldn’t… 
 I wish that child would/wouldn’t… 

A PROJECT OF SERESC 

Blaming and scapegoating 
may serve a cathartic need, 
but are unlikely to bring 
schools, children and 
families closer. 

Family Readiness  
for Engagement 
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Promoting Engagement 

 Respectfully validating a family 
member’s feelings, values, and 
experiences is a good place to 
start. 

 
 Providing something valuable to 

the family is another important 
step. 
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Heads-up ‘Home Matrix’: 
SNH Head Start 

 Southern NH Head Start in Nashua was 
the first early childhood program in the 
PBIS-NH initiative to adapt a ‘home 
matrix’ to support parenting skills.  
 

 Using their Heads Up program language -- 
Be Safe, Be Kind and Take Care of Our 
Things -- Family workers helped families 
create positively stated, observable 
behaviors for home routines.  
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Home Matrix: Possible 
Benefits 

 This higher level family support resulted in: 
 Home-school curricular connection (connects 

home to what is happening at school). 
 Home-school relationship-building thru 

collaboration. 
 Increased feelings of behavioral control for 

parents. 
- Increased impact on child’s behavior. 
- Increased control over own responses to 

child’s behavior. 
 Growth/evidence of self-control for children 
 Stress reduction due to feeling more in control as 

a parent and calmer home life. 
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Belknap-Merrimack Head Start 

Belknap-Merrimack Head Start Belknap-Merrimack Head Start 

PBIS-NH 

School-Based  

Tertiary Practices 
Muscott, Mann  

& Berk (2007) 

1. Conflict Cycle 

Building Relationships 



8/12/2014 

8 

A PROJECT OF SERESC 

Conflict Cycle 

 Can/should be learned by: 
 Staff 
 Parents 
 Children (when feasible)  
 Community support partners 
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The Conflict Cycle is  
the Basic Building  
Block of a ‘Crisis’ 

 
The Conflict Cycle illustrates the 

clash of psychological worlds 
between a child under stress 

and those who respond to his/her 
behavior 

23 
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Different Psychological 
Worlds: 

Thoughts Impact Feelings and 
Behavior 

24 

I am getting  

this rebound! 
He is getting  

this rebound... 
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Student in Stress: 

 

Helpful Adult: 

 

Perceptions One-dimensional 

Sees Only One Perspective 

Able to Consider Multiple 

Perspectives 

Thoughts Negative Thinking 

Stuck (Options Limited) 

Irrational/ Illogical/Generalized 

Logical 

Cognizant of Options 

Positive Self-Talk  

Thinks: How Do I Validate the 

Child’s Experience? 

Feelings Flooded 

Volatile 

Defensive; Self-Protective 

Accepts & in Control of Feelings 

Calm 

Behaviors Aggressive; Passive-Aggressive; 

Passive-Resistant 

Models Self-Control 

Responds to Student Needs Rather 

than  Behavior 

Differences in Psychological Worlds: 

A Student in Stress and a Helpful Adult 

Differences in Psychological Worlds: 
Thoughts Triggered by Stress Can Lead to 

Conflicting Goals 

Stressed Adult’s Thoughts/Beliefs that 

may be Triggered by Student Behavior in 

Response to Stressful Task Completion: 

 
“We have to get this work done.” 

“I can’t waste time dealing with this.” 

“My job is to get you to get your work done.” 

“We are running out of time.” 

“Here we go again -- I can’t believe this.”  

“I can’t let this child ruin this for everyone.” 

“Children should comply and do as they are 

told.” 

“Children should not question authority.” 

“Children who don’t try are lazy.” 

“My time and effort should be spent on kids 

who try.” 

Stressed Student’s Thoughts/Beliefs may be 

Triggered During Stressful Task Completion: 

 
“Why do I have to do this?” 

“Why do people need to learn this crap?” 

“I feel stupid; I feel like a loser.” 

“If I try, I’ll look foolish.” 

“Great, more proof that I suck at everything.” 

“Everyone knows how to do this but me.” 

“I wish everyone would just leave me alone.” 

“This is your fault (teacher) - if you’d get out of my 

face, everything would be better.” 

“You can’t make me do this.” 

“I have to get out of here!” 

“I hate school.” 

“I give up.  I’m done. Try and make me.” 

26 

© Life Space Crisis Intervention Institute 
 

STUDENTS SELF CONCEPT 
 

IRRATIONAL BELIEFS 

STRESSFUL 
EVENT 

 
STUDEN’TS 
OBSERVABLE 
BEHAVIOR 

 

STUDENT’S 
FEELINGS 

ADULT/ PEER 
REACTIONS 

STUDENT’S 
THOUGHTS 

The Conflict Cycle 
(Life Space Crisis Intervention (LSCI) Institute) 
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Birth of a Conflict Cycle:  
Self-Concept 

 Beliefs about self emerge from feedback a 
child receives from his world. 

 Self-Concept develops from these beliefs. 

 Self-Concept travels with you. 

 Influences responses to everyday events.  

28 
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Beliefs about Self, Others and their 
World Influence What Children 

Experience as Stressful 

 “I can rely on adults.” 

 “It is to my benefit to 
comply with adults.” 

 “I can be successful at 
anything I am asked to 
do in school.”  

 “I am confident as a 
learner.” 

 

 
 

 

29 
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Beliefs about Self and  
Others can Influence  

Behavior in School 

 “Adults are not trustworthy.” 

 “I should be cautious about doing 
what adults ask.” 

 “I  am unsure of myself as a 
student or as a social being.” 

 “Everything I try is a big risk.” 

 “I’m not worthy of success.” 

 “Adults exist only to punish me or 
remind me of my inadequacies.” 

30 
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Emotional  
Memories 

31 

We also carry with us… 
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Emotional Memory 

 Emotional Memories are 
stored in our brains. 

 Some Emotional Memories 
are connected to language; 
some aren’t. 
 

.32 
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Emotional Memory 

Emotional Memories are triggered 
as we go through life. 

 

 Some Consciously, Some Not.  

33 
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Beliefs about self, others, 

and the world,  
and our emotional 

memories, 
 

 set the stage for what a 
person experiences as 

stressful. 

34 

35 
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THE CONFLICT CYCLE 

© Life Space Crisis Intervention Institute 
 

STUDENTS SELF CONCEPT 

 IRRATIONAL BELIEFS 

STRESSFUL 
EVENT 

 
STUDEN’TS 
OBSERVABLE 
BEHAVIOR 

 

STUDENT’S 
FEELINGS 

ADULT/ 
PEER 

REACTIONS 

STUDENT’S 
THOUGHTS 

PBIS-NH 

School-Based  

Tertiary Practices 
Muscott, Mann  

& Berk (2007) 

2. Escalating  

Behavior Cycle  

Building Relationships 

Acting-Out Behavior Cycle 

Period of 

Escalation 

A time when the 

student calls upon 

existing coping 

skills to resolve a 

problem presented 

by a trigger 

Period of De-escalation 

This phase marks the 

beginning of the student’s 

disengagement and 

reduction in severity of 

behavior. Students are still 

not especially cooperative 

or responsive to adult 

influence 

Peak 

This phase is characterized by 

serious disruption and behaviors 

that often represent a threat to the 

safety of others. Logical cognitive 

processes are impaired and 

impulsive behavior rules 

1. Calm 7. Recovery 

2. Triggers 

4. Acceleration 

3. Agitation 

Sources: Colvin (1992); Walker, Colvin, & Ramsey (1995) 

6. De-escalation 

5. Peak 

Time 
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Tier 3 

School-Based  

Systems 
Muscott & Mann  

(2010) 3. De-escalation/Crisis  

Response  

Team 

A PROJECT OF SERESC 

• John is in class and begins to 
get frustrated over a writing 
task.  He begins to throw his 
books and papers on the floor, 
then tips over chairs. He makes 
loud threatening statements 
when you ask him to stop.  He 
refuses to stop.   

Call for Emergency?  
Call for Non-Urgent Support?  

Inform Office or Behavioral Support, but No call? 
Do nothing? 

A PROJECT OF SERESC 

Call for Emergency?  
Call for Non-Urgent Support?  

Inform Office or Behavioral Support, but No call? 
Do nothing? 

• Sally’s engine is running unusually high.  She is 
talking loud (others are still able to work but are 
getting annoyed) and can’t sit still (shaking; 
slapping arms on desktop; getting out of seat). 
When you remind her of the classroom 
expectations for quiet and calm during seatwork, 
she complies – but only for about 30 seconds and 
then resumes her high energy behaviors.  When 
asked if something is going on today that she 
wants to talk about, she said “mind your own 
damn business”.   
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Call for Emergency?  
Call for Non-Urgent Support?  

Inform Office or Behavioral Support, but No call? 
Do nothing? 

• Billy has had his head down on his desk since the 
day began an hour ago.  When he looks up, his 
face is distressed (looks sad and uncomfortable; 
distressed).  When asked if he is OK he says “I’m 
Fine”.  When asked if something is wrong he 
sighs “No”.   When asked to get his work done, he 
lifts his head and pencil for a second or 2 and 
then puts them both down again.  
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De-escalation Response 
Team 

 A de-escalation response team is a group of 
highly trained personnel who are available to 
respond quickly and effectively to an incident 
where one or more students are: 
(a) exhibiting escalating behavior that is unsafe to 

themselves and/or others, and  
(b) not responding to adult requests to move to 

an alternative space in the school.  

Student Found. 

Safe and 

Contained. 
Student’s 

Behavior 

Escalates. 

Initiate  

Emergency 

Support 

Procedures  

To Activate 

Second 

Responder 

Complete  

Documentation 

 Inform Others as 

Necessary (Staff, 

Family, Central Office, 

Community 

Partners,…) (Protocol) 

DE-ESCALATION RESPONSE TEAM PROTOCOLS – CALL TO OFFICE FOR SUPPORT  

Mental Health and Schools 

Together Seacoast NH 

(MAST-SC NH) 

Urgent  

(but, not a safety issue) 

Emergency in a Contained 

Area  (Safety Concern) 

Emergency  in Uncontained 

Area and Student ‘In Flight’ 

 Call Office to Escort Student –  

“I Need Assistance” 

Call Office For Team Support  

“I Need  Assistance Immediately  

In the…  

(Classroom, Café,  Gym,…)  

Call Office to Activate De-escalation 

Team to Stations 

“I Need Immediate Assistance –  Child 

in Flight, Child in Flight Towards…, 

Child in Flight Out… ”      
One Responder (Principal, Guidance 

Counselor or Case Manager) 

 Arrival to Scene within 2-5 minutes 
De-escalation Team Response 

is activated.  Responders Arrive 

to Scene Within 2 Minutes.   

De-escalation Response 

Team is Activated for 

Student In Flight 

Team Members Go to 

‘Stations’ Immediately 
Implement De-escalation 

Strategies Per Protocol  

(LSCI Drain-Off) 

Implement De-escalation 

Strategies Per Protocol  

(See Emergency Response 

Protocol) 

Fear of 

Imminent 

Physical 

Danger 

Call Emergency  

Services (Police, Fire) 

Initiate Building 

Procedures 

Inform  Family 

Stay with Student 

Implement 

De-

escalation 

Strategies 

Per Protocol  

Student is 

Responsive 

First Responder(s) Assess 

Need for Full Team; Activate 

or De-activate Team Response 

as Needed.  
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De-escalation 

established 

(Calm) 

Implement Prevention or Drain-off Strategies: 

• Calm Voice and Tone; Relaxed Body 

• Empathic/ Non-judgmental Language 

• Positive Kinesics (positive, non-threatening non-verbal communications) 

• Affirmations and Positive Acknowledgements 

• Listen for Child’s ‘message’: Validate his/her psychological world 

• Provide personal space 

• Check emotional temperature periodically 

• Set limits calmly 

Child’s 

Emotional 

Response 

Accelerates 

Use verbal-mediation 

strategies to discern student 

perspective, arrive at central 

issue, promote insight and 

practice new skills. 

Implement 

Team 

Debrief 

Protocol. 

Practice re-entry to classroom; 

Implement/assign  teacher/administrative 

response, support or consequence (as 

appropriate) and return student to class.  

Tension Reduction established  

(De-escalated/Calm); 

Implement LSCI as feasible 

Team acts to ensure safety 
(Home communication & support or emergency 

protocol activated if student is unable to de-escalate)  

Emotional Triggers 

are Present; 

Agitated/ Defensive 

Agitated/ 

Accelerated 

Accelerated/ 

Peak Peak 

Alert  

De-escalation  

Response 

Team  

Child 

Continues 

Concerning 

Behavior 

De-Escalation 

Team  Leader 

is Identified ; 

LSCI used as 

feasible 

OBSERVE BEHAVIORAL CONCERN OR INCIDENT  

Implement Staff 

and Home 

Communication  

Protocols. 

Mann, 2012 

Assessment of emotional escalation:  

Calm (body and voice are relaxed; is communicating effectively and calmly  using words and non-verbals) 

Agitated or Defensive (body is rigid or energized; easily angers or defensively avoids verbal communication) 

Accelerated (highly emotional state;  unable to calm; verbal strategies accelerate emotion; may be internalizing or externalizing)  

Peak (is not managing self physically or emotionally; is unsafe to self or others) 

Implement Student 

Re-Entry Protocol. 

Mann, 2014 
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Communication Form  
(to Teacher) 

Mann, 2012, revised 7-2014 

1. Behavior triggering referral: 
 Disruption  
 Inappropriate language  
 Non-Compliance 
 Physical Contact/Aggression 
 Disrespect 
 Other:______________________________________________________ 

2. Student emotional level on arrival to office: 
 Calm (body and voice are relaxed; is communicating effectively using words)  
 Agitated or defensive (body is rigid or energized; easily angers or shuts-down verbal communication) 
 Accelerated (in a highly emotional state unable to calm) 
 Peak (may be unsafe to self or others; may require physical containment) 

3. Student was able to: 
 Clearly describe his/her perspective of the incident that led to the referral. 
 Clearly describe his/her perspective of prior circumstances that may have led to the incident (i.e., 

provide a timeline of events that occurred prior to the incident).  
 Identify stress he/she was experiencing that may have led to the concerning behavior: 

_____________________________________________________________________
_____________________________________. 

 Identify a positive way to make things better (fix the problem; resolve the conflict; manage the stress;, 
etc.): 
_____________________________________________________________________
_____________________________________. 

 Show through positive behavior that he/she is Calm (per ‘Calm’ definition above) and ready to return 
to class. 

 Practice returning to class calmly with a plan to avoid repeating or escalating the concerning behavior. 
If the above items in #3 were not achieved, briefly explain why student is returning to class: 
 
 
 
 
 
4. An additional consequence (beyond being sent to the office) was assigned: 

__________________________________________________________________________
_______________________________________. 

5. The plan to contact home (teacher, behavioral support, or administrator) is: 
__________________________________________________________________________
_______________________________________. 
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Communication Form  
(to Parent) 
Mann, 2012, revised 7-2014 

__________________needed some help in the office today during ___________________.  
 Date:__________ 

          (Name) 
The behavior we were concerned about was: 

 Disruption  
 Inappropriate language  
 Non-Compliance/ Refusal  
 Physical Contact or Aggression 
 Emotional concern ________________________________ 
 Other ________________________________ 
 

When he/she arrived to the office, he/she was: 
 Calm (body and voice are relaxed; is communicating effectively using words)  
 Agitated or defensive (body is rigid or energized; easily angers or shuts-down verbal communication) 
 Accelerated (in a highly emotional state unable to calm) 
 At Emotional Peak (may be unsafe to self or others; may require physical containment) 

 
___________________was able to return to his regular schedule because he was able to: 
        (Name)  

 Calmly describe what happened from his/her point of view. 
 Provide a timeline of what occurred prior to the problem.  
 Identify stress he/she is feeling that may have led to the behavior: 

___________________________________________________________________________
_______________________________. 

 Identify a positive way to make things better (fix the problem; resolve the conflict; deal with the stress, etc.): 
___________________________________________________________________________
_______________________________. 

 Show through positive behavior that he/she was Calm (per definition above) and ready to return to class. 
 

____________________was unable to return to class so we will meet tomorrow AM and try to solve the 
problem. 
           (Name) 
Comment: 
 
 
Due to the nature of the behavior an additional consequence was assigned as follows (if 

applicable):___________________________ 
 
 
We want to do all we can to support your child’s education.  Please contact 

_________________________________ (name and contact information) if you want to talk about 
this incident or if you want to provide information that may help us to do our best for your child.  
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PBIS-NH 

School-Based  

Tertiary Systems 
Muscott & Mann  

(2010) 

4. Facilitated Referral  

Processes to Community- 

Based Supports 

Universal Primary  

Prevention 
Targeted Secondary  

Prevention 

SAU/ 

District-wide 

Administrative  

Team 

A PROJECT OF SERESC 

Facilitated Referral Process for 
Accessing Mental Health 

Services from  
a Community Mental  

Health Center 

A PROJECT OF SERESC 

Facilitated Referral: 
School to Community MH 

Product Purpose 

Process Flowchart Thumbnail description of school process beginning with 

observing a concern through a referral to community MH 

supports 

Cultural and Linguistic 

Competency Self-Assessment 

Self-Assessment used to remind In-school or community-

based MH provider to account for cultural and linguistic 

considerations 

Problem-Solving Checklist Front-loads problem-solving for common barriers to MH 

support or treatment 

Pre-intake Family Form Data gathering tool completed by family. Helps family to 

identify treatment concerns and goals 

Pre-Intake School Form  With family permission, data gathering tool used to identify 

school personnel perspective on treatment concerns and 

goals.  

Follow-Up Survey Data form and process guide to encourage procedural 

follow-up whenever a recommendation for community MH 

support is made to parents 

FAQ Frequently Asked Questions for Families 

Community MH Brochure Addresses specific reasons for treatment and possible 

treatment outcomes at community MH center 
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Mental Health Centers 
Modalities and Services 

1. Individual Therapy:  Pre-
school, Latency, 
Adolescent 

2. Group Therapy:  Pre-
school, Latency, 
Adolescent, 
Parents/Caregivers 

3. Family Therapy 
4. Emergency 

Services/Crisis 
Stabilization 

5. Psychological Testing 
6. Prescribe Medication 
7. Dispense Medication 
8. Administer Medication  

9. Admission/Discharge 
10.Medical/Psychiatric 

Screening 
11.Case 

Management/Mental 
Illness Management 
Services 

12.Adolescent Substance 
Abuse Services 

13.Dialectical Behavioral 
Therapy Program for 
Adolescents 

14.Respite Care 
15.Wraparound  

A PROJECT OF SERESC 

  

Family Perspective: Concerns 
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Family Perspective: Concerns 

Family Perspective: Outcomes 

  

School Perspective: Concerns 
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School Perspective: What’s Been  Tried? 

  

School Perspective: Outcomes 

Student Perspective: Concerns 
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Student Perspective: Concerns 
 

  

Student Perspective: Outcomes 

FAQs 
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PBIS-NH 

School-Based  

Tertiary Practices 
Muscott, Mann  

& Berk (2007) 

6. Wraparound 

Building Relationships 

A PROJECT OF SERESC 

What is Wraparound? 

Wraparound is a collaborative planning 
process with a trained facilitator who works 
first with a family and later with a family-
selected team to: 

a) Discover family strengths 

b)  Discover major needs of the family 

c)  Set goals, and  

d)  Develop a strength based plan to meet 
those goals 
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4 Phases of Wraparound 

Phase I - Engagement and Preparation 
• Family and facilitator explore strengths, needs, culture, goals 

and what has worked/ not worked 
• Facilitator engages a team identified by family and 

prepares for first team meeting 
Phase II - Develop Initial Plan 
• Team learns about family’s strengths, needs, and vision 
• Needs are prioritized and action plan developed  

• Plan strategies to meet the family’s needs and goals 
Phase III - Plan Implementation 
• Team meets regularly, reviews progress; makes adjustments 

to the plan 
• Family and team work together to implement the plan 
Phase IV – Transition 
• Celebrate successes and include plan to re-start wraparound 

process if needed 
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Tier 3  

Data 
Muscott & Mann  

(2014) 

5. Family and Student  

Engagement with Supports  

Data 

2. Support Satisfaction  

Data 

4. Outcomes Data  

(Symptom Improvement) 

3. Implementation with  

Fidelity Data 

1. Data-Based  

Decision Making 
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