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Somersworth Early Education Program
An Overview of Program-wide Positive Behavior Support
The development of the program-wide positive behavior support program at Somersworth Early Education Program
began in 2007, with the support of the NH RESPONDS initiative managed by the NH Department of Education and
through the consultation services provided by the New Hampshire Center for Effective Behavioral Interventions and
Supports at the Southeastern Regional Education Service Center, Inc.

Program-wide Positive Behavior Support (PW-PBS)
Program-wide Positive Behavior Support is an approach to establishing a multi-tiered system of support that addresses
the social culture and behavioral supports needed for all children in an early childhood program to achieve both social
and academic success. PW-PBS defines core elements that can be achieved through a variety of strategies. The core
elements at each of the three tiers in this model are defined below:
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Somersworth Early Education Program
Core Elements of Program-wide Positive Behavior Support

Prevention Tier

Core Elements




Universal Tier –
Primary Support for all
children







Targeted Tier –
Secondary Support for
children at-risk for
developing socialemotional problems

Identify Behavioral Expectations (i.e. program rules)
Define Behavioral Expectations
Teach Behavioral Expectations
Establish system to acknowledge appropriate behavior
Establish system to address challenging behavior
Collect and use data for decision-making
Universal Screening for social-emotional concerns

 Provide direct social skill instruction within small groups
 Establish intervention and system for increasing structure,
predictability and positive adult interactions and feedback,
called Teacher Check, Connect & Expect (TCCE)
 Progress monitoring for at risk students
 Establish system for increasing home/school communication
 Collect and use data for decision-making



Tertiary Tier –
Intensive, individualized
supports for children with
chronic, intense
behavioral issues


Conduct Functional Behavioral Assessment (FBA)
Develop Individualized Behavior Support Plan (BSP) based
on assessment information focusing on (a) prevention, (b)
instruction on replacement skills and desired skills, (c)
strategies for reducing challenging behaviors, (d) strategies
for acknowledging replacement or desired behaviors, and
(e) use of consistent consequences or safety procedures if
needed.
Collect and use data for decision-making
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Somersworth Early Education Program
Tier 1, Universal Supports
The Tier 1, Universal PW-PBS system at SEE includes the following positive, preventative features:
1.

Identifying the consistent program-wide expectations of:
 Be a Friend
 Be a Helper
 Be Safe

2.

Defining the expected behaviors of students within key routines throughout the day through the establishment of
a behavior matrix;

3.

Directly teaching the expected behaviors within each routine, while providing students an opportunity to practice
new skills;

4.

Routinely providing systematic encouragement and acknowledgment to students for the use of positive behaviors
and pro-social skills using a group acknowledgement system.

The program also includes the following system for responding to challenging behaviors, or corrective features:
1.

Defining challenging behaviors;

2.

Describing the process and strategies for responding to challenging behaviors; and

3.

Using data to inform decision making.

The purpose of the implementation guide is to help the staff at Somersworth Early Education Program systematically
implement the critical features of the Tier I, Universal System of positive behavior support. This is accomplished by
providing examples of the documents developed for our program in one place for easy reference. The guide is a living
document and, as such, is expected to be updated periodically as new materials and information gets refined or
expanded by the SEE team.
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Somersworth Early Education Program
Preschool Leadership Team Mission

SOMERSWORTH EARLY EDUCATION
MISSION STATEMENT

Establishing Response to Intervention
systems of support for
Behavior and Literacy Success in Preschool
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Somersworth Early Education Program
Preschool Leadership Team Meeting Expectations/Ground Rules

SOMERSWORTH EARLY EDUCATION
Meeting Expectations/Ground Rules
Prepare and distribute agenda ahead of time (2 days)

Start on time
Stay on task
Express concerns professionally and with a problem-solving approach

Uphold confidentiality
Be positive -Work together
End on time

Be productive, and complete tasks on time
Establishing Response to Intervention
systems of support for
Behavior and Literacy Success in Preschool
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Somersworth Early Education Program
Classroom Behavior Expectations
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Somersworth Early Education Program
Behavior Matrix by Routine
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Somersworth Early Education Program
PW-PBS Teaching Plan
Be Safe

10 | P a g e o f 3 6

Somersworth Early Education Program
PW-PBS Teaching Plan
Be a Friend

11 | P a g e o f 3 6

Somersworth Early Education Program
PW-PBS Teaching Plan
Be a Helper
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Somersworth Early Education Program
Acknowledgement System Page 1 of 2
Acknowledgement/Recognition Plan: Evidence suggests that students learn to exhibit expected behaviors at higher
rates if all the adults consistently provide high rates of recognition for the expected behaviors (at least 4 positive
interactions to every 1 negative reprimand or corrective feedback). The Somersworth Early Education Program’s
Acknowledgment System targets specific behavioral improvement and should be part of a broader plan to improve
overall climate by increasing positive contact with students. Program staff and team members are encouraged to strive
for a ratio of four positive contacts to each negative/corrective contact with each child. A positive contact is defined as a
verbal or nonverbal interaction with the student to provide positive feedback or to engage students in a positive
manner. Negative contacts are defined as a verbal or nonverbal contact that involves correction, stern direction or
reprimand.
Specific verbal praise for expected behavior is an excellent form of recognition. Programs that add a visual reminder
along with verbal praise for students who exhibit the expected positive behaviors are even more likely to get behavior
change from students. The purpose of a recognition plan is to strategically support the teaching process by providing
meaningful recognition when appropriate behaviors are demonstrated, especially during and after the delivery of a
Teaching Lesson (see previous examples of Teaching Strategies in this manual).
Therefore, at Somersworth Early Education Program, a group acknowledgement system consisting of specific verbal
praise paired with the delivery of a pom-pom that is collected in the class jar has been established (see pom-pom jar
example below). When criteria is met, or when a child displays the appropriate behavior, the adult may verbally
recognize the child’s appropriate behavior and then provide the child with a pom-pom to add to the class collection jar.
For example, if a child helps a friend clean-up toys, the child would receive specific verbal praise such as, “What a kind
friend you are for helping pick up the blocks! You really know how to Be a Friend!” paired with a pom-pom that is then
added to the class jar.

Example of a Pom-Pom Jar
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Somersworth Early Education Program
Acknowledgement System Page 2 of 2
The team may wish to discuss how these recognition activities can be encouraged. The team should consider how to
inform families about the recognition plan and how they might support the plan and the expected behaviors at home.
As you prepare to connect and align the use of Pom-Poms to your teaching plan, the following points should be
discussed.






How will adults verbally and visibly recognize students when they demonstrate the desirable behaviors that
have been taught?
Which adults should be involved in recognizing the students?
How frequently or at what rate should recognition be provided? (Note, high rates of recognition are
recommended in the initial phase.)
What criteria will you use to know when verbal and visible recognition should be faded? (For instance, "we will
start fading recognition when students have demonstrated the behavior approximately 75% of the time for
three weeks in a row.")
There should also be agreements about whether visible recognition will be faded entirely at some point, leaving
only verbal recognition for desirable behaviors. (Keep in mind that many adults think they are more positive in
their comments to students than is actually measured through observation. Visible recognition, when paired
with verbal recognition, can help adults form a more predictable habit of providing verbal praise.)
RECOGNIZING STUDENTS AFTER THE TEACHING PLAN

Role of Staff Following Each Teaching Plan: The role of staff after each teaching plan is to use incidental and other
teaching methods as needed and to recognize positive expected behaviors at high rates. It is important that staff
continue to verbally recognize students for expected behavior after the teaching plan delivery, and encourage students
to recognize themselves and each other for appropriate behavior. While the number and frequency of verbal praise and
pom-poms is gradually reduced, it is important to remember to use pom-poms for recognition throughout the day.
When you see a student making good choices, please acknowledge the child. Not only should we be teaching programwide expectations, we also need to be reinforcing these clear expectations and positive, correct social behaviors.
PROGRAM-WIDE OR CLASS-WIDE CELEBRATIONS
Once a classroom has filled a jar with pom-poms and met the intended goal that the class was working towards
achieving (i.e. such as “Being Helpful”), the class can celebrate together as a community through a variety of celebratory
options. Examples include: extra time on the playground, taking a special walk, bubble-blowing party, pajama day, silly
hat day, special movie/popcorn, etc. Each classroom can discuss desired celebrations as a classroom community. This
helps to build a sense of community within the program at Somersworth Early Education. Allowing the children to
participate in selecting the celebration in anticipation of the jar becoming filled also increases their self-motivation for
using newly taught skills.
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Somersworth Early Education Program
Responding to Challenging Behaviors using the
Behavior Incident Reporting and Check-In System (BIRCHIS)
The establishment of a consistent procedure and process for responding to, documenting, summarizing and reviewing
incidents of challenging behavior is a crucial component of any positive behavior support program.
The Behavior Incident Reporting and Check-In System (BIRCHIS) is a web-based, data management program which
includes an incident monitoring component for documenting and summarizing data on all challenging behavior issues
occurring within an early childhood education (ECE) setting, the context in which the behaviors occur, and the adult
responses to those behaviors.
Since minor behavioral incidents are anticipated to occur regularly within early childhood settings, it is accepted that this
is reflective of the developmental level of preschool children and typical to the age. It is common for minor behaviors
occurring with typical frequency to be addressed by the classroom teacher without the need for documentation.
At the Somersworth Early Education Program, it is expected that preschool staff document incidents of challenging
behavior (as defined in this section) and also when a child engages in repetitive or escalating problematic behaviors. In
these circumstances, challenging behavior may not be major in severity, but is persistent, frequent and unresponsive to
adult attempts to redirect or correct the behavior. It is important to note that this would not include developmentallyexpected repetitive behavior. In cases of escalating behavior, the BIRCHIS program allows the entry of multiple
behaviors (including the initial challenging behavior, the accelerating behavior and the peak behavior) to effectively
identify and record the cycle of the behavioral escalation.
Supporting documents for Somersworth Early Education Program’s system for responding to challenging behaviors
include the following:
1.
2.
3.
4.
5.

Definitions of each applicable routine at SEE.
Definitions of challenging behaviors to be documented at SEE.
Definitions of agreed-upon staff responses to challenging behaviors.
Definitions of administrative follow-up to incidents of challenging behavior, if needed.
The SEE Daily Reporting Sheet to be used with all children in a classroom, unless the team determines that a
particular child requires the following form instead:
6. The SEE Individual Behavior Incident Reporting Form
The Somersworth Early Education Program’s response system for using BIRCHIS involves the following:
1. A staff member observes and records the challenging behavior(s) on either the group Daily Reporting Sheet or
on the Individual Behavior Reporting Form (individual form only to be used with specific children as determined
by the team).
2. The staff member submits the report to the designated data entry person.
3. The data entry person enters the data into the BIRCHIS within 48 hours.
4. Summarized reports are generated and available for PW-PBIS team meetings, IEP meetings, progress monitoring
meetings, individual planning meetings, parent/family conferences and are used to support decision making.
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Somersworth Early Education Program
Early Childhood Routine Definitions

16 | P a g e o f 3 6

Somersworth Early Education Program
Challenging Behavior Definitions
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Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Staff Responses (page 1 of 2)
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Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Staff Responses (page 2 of 2)

19 | P a g e o f 3 6

Somersworth Early Education Program
Strategies for Responding to Challenging Behavior
Administrative Follow-Up
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Somersworth Early Education Program
BIRCHIS Group Daily Reporting Sheet
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Somersworth Early Education Program
BIRCHIS Individual Behavior Reporting Form
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Somersworth Early Education Program
General Response Flowchart
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Somersworth Early Education Program
Social Emotional Screening

At Somersworth Early Education Program, The BASC-2 Behavioral and Emotional Screening System (BASC-2 BESS) is
utilized as a primary screening measure to assess each child’s social-emotional functioning, as well as to monitor the
progress of those identified in need of social, emotional or behavioral supports. The BASC-2 BESS is designed to assess
and determine behavioral and emotional strengths, weaknesses and overall functioning in children and adolescents
from preschool through high school. It consists of brief screening measures that can be completed by teachers and
parents. This screening tool can be used to identify behavioral and emotional problems in students.
Each form has between 25-30 items and can be completed in about 5-10 minutes or less.
The screening is research-validated and normed to represent a student’s score in comparison to a large sample of
children in the same age and developmental range. Children are identified as either having a Normal, Elevated, or
Extremely Elevated risk of developing an emotional/behavioral problem using this screening system. Catching children
early can lead to timely prevention and intervention services for children. With early treatment, the negative impact on
behavioral, emotional, social and academic adjustment can be minimized or eliminated. Research has shown that
children with behavioral or emotional problems have the greatest risk for exhibiting poor academic success.
At Somersworth Early Education Program, we screen all preschool and kindergarten children using this screening
system, discuss results with the appropriate team members, and then use the information for team-based, data-based
decision-making purposes…that is, the SEE team, inclusive of family involvement and representation, determines and
provides appropriate social-emotional and behavioral supports and interventions for children identified in need in order
to proactively address concerns as soon as possible.
Use of the BASC-2 BESS screening system and the valuable information provided for each student is described within the
following subsequent documents, inclusive of the intervention strategies available for each tier of support: The
Somersworth Early Education Program Yearly Planning Calendar, the Tiered Support Flowchart for Behavior, and the
Tier 2 and Tier 3 Support Services Delivery Flowcharts.
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Somersworth Early Education Program
Yearly Planning Calendar
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Somersworth Early Education Program
Tiered Support Flowchart for Behavior

Administer BASC-2
BESS in first quarter
(within 6-8 weeks of
child’s start date)

Normal Risk:
T Score is 60 or
Below

Discuss with team
to determine
accuracy

Put results in student file
Discuss with family

Score Test

ExtremelyElevated Risk:
T Score is 70 or
above

Elevated Risk:
T Score is 61 to 70

Discuss with team to
determine accuracy;
Implement Tier 2
Supports

Discuss with team to
determine accuracy;
Implement Tier 3
Supports

Regular Progress
Monitoring, Family
Engagement,
Rescreen
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of Education. No official endorsement by the U.S. Department of Education of
any product, commodity, service or enterprise mentioned in this publication is
intended or should be inferred. This product is public domain. Authorization to
reproduce it in whole or in part is granted. While permission to reprint this
publication is not necessary, the citation should be:

NH State Personnel Development Grant – NH RESPONDS (2007-2012). New
Hampshire Department of Education, Concord, New Hampshire, Tina
Pomerleau-Bouchard and Howard Muscott.
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